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Abstract 
The present study, based on the self-concept literature aims to investigate the gender, age and schools’ academic 
standards differences in adolescents’ self-acceptance.  
Participants in the study were 300 Romanian students, 146 male and 156 female, aged 12 to 18 years (M=  15,89, 
SD = 2.01).  Data were collected by Index of Adjustment and Values (Bills, Vance, McLean, 1951) - Romanian 
version.  
The research’ results confirmed the presumptions and answered to the most of the research’ questions.  
The results are useful for intervention programs aiming to reduce the discrepancies between adolescents’ real and 
ideal self and to increase their self-acceptance and adjustment. 
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1. Introduction  
Literature on self-concept presents it as an efficient mediator of many developmental outcomes of a person 
(Branden, 1994) so self-concept enhancement, enhancement of individuals’ potential for developing a positive and 
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realistic self-concept as “part of emotional growing and developing one’s identity, which may be intensified in the 
process of multilevel development” (Piechowski, 2006) became major goals of all educational programs.  
The issues regarding adolescents’ self-concept and self acceptance are still of topical interest. New empirical 
research is needed to examine possible differences in adolescents’ self-acceptance according to their gender, age and 
learning environment  because nowadays adolescents are more and more sophisticated and, maybe, more and more 
forced to rapidly change their self-judgments, self descriptions (Harter & Pike, 1984) their beliefs about themselves 
(McConville, 1995). 
All of the adolescents’ hallmarks are fostered nowadays in social and learning environments: awareness of 
growing and changing, awareness of feelings, interest in others and empathy toward them, inner dialogue, self-
examination, self-judgment, (Piechowski, 1989; 2006) so, their self-concept’s congruence is more exposed to  
distortion than it was in the past. This phenomenon was already noticed, as an educational psychologist noted: 
“Having explored the self in the context of the post-modern era, we saw that the adolescent self has become more 
laminated, increasingly incorporating a wider world into its structure” (O’Grady, 2010, Conclusion). 
 
2. Conceptual framework for the study of adolescents’ self-concept and self acceptance 
2.1. Self-concept - a multidimensional construct   
Self concept is presented in the literature as an “an organized, fluid, but consistent conceptual pattern of perceptions 
of characteristics and relationships of the “I” or the “me,” together with values attached to these concepts” (Rogers, 
1951, pp 483) and as the manner people organize and interpret their inner world of personal existence, “as the 
totality of a complex, organized, and dynamic system of learned beliefs, attitudes and opinions that each person 
holds to be true about his or her personal existence” (Purkey, 1988, par.5). These definitions and others (Marsh & 
Shavelson, 1985) affirm the self-concept as a multidimensional construct.  
According the Carl Rogers (1951), the personality is composed of the Real Self and the Ideal Self.  The 
way in which a person sees himself/herself at the present time, who and what a person actually is, and what each 
individual actually does is the Present Self-Concept/ Real self. It was understood as having the potential for growth, 
achievement of gifts, but some deficiencies too. The way in which a person would like to be, the type of person 
he/she feels that he/she should be are the ideal self. The ideal self is the perfect person that each person wants to be, 
and it is used as a model to assist the real self in developing its potential and achieving self-actualization (Rogers, 
1951, pp 481-533).  
The accepted self / Self-Acceptance refers to an individual's satisfaction with himself being positively 
correlated with variables as: performance attitudes, perceptual accuracy, lower incidence of depression, less 
psychosomatic symptoms, less self blame, and lower anxiety scores (Wylie, 1961, 1979). Self-Acceptance involves 
self-understanding, a realistic awareness of one's strengths and weaknesses (Shepard, 1979), it is a component of a 
healthy personality (Pirot, 1986) and it ccontributes to the life satisfaction (Choy & Moneta, 2002).  In Bills, Vance 
and McLean (1951)’s model, self-acceptance represents the amount of discrepancy between the real self and ideal 
self. The statements for the real self start with "I am”, the statements for the ideal self start with "I would like to be" 
and the statements for the accepted self start with “I like that I am”.   
The variance between a self-concept score which indicates an "I am" position and a score which indicates 
an "I would like to be" represents the self – disparity or the self-discrepancy that leads to the maladjustment (Bills, 
Vance, and McLean, 1951). The extent to which a person’s real self is in harmony with their ideals (Rogers, 1947) 
represents self-congruence that is related to the individual’s adjustment. 
 
2.2. Self-concept’s dynamic across adolescence  
Literature on self-concept describes it as a relatively stable dimension of the personality but as a (1) learned,   (2) 
organized, and (3) dynamic system, too   (Purkey & Schmidt, 1987, Purkey, 1988; Brandtstädter & Greve, 1994; 
Greve & Wentura, 2003; Greve, 2005).   
Theorists and researchers on this topic agree that “Self-concept is a structural product of reflexive activity, 
but it is also susceptible to change as the individual encounters new roles, situations, and life transitions” (Demo, 
1992, para 3). This change is convergent with the development of various psychological processes across the early 
childhood period (Hymel & Moretti, 1999) and consists in a coordination of multiple aspects of self (Stipek, 
Gralinski, Kopp, 1990; Byrne,1996). 
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In adolescence the awareness of having many selves (real and ideal, true and false selves; possible or 
potential selves) is in a real progress (O’Grady, 2010) but the capacity to differentiate their selves in relational 
contexts is not all the time in the congruence with this awareness.  
Literature highlights the importance of adolescents’ developmental tasks: self – synthesis, the integration of 
their multiple self-concepts (Crocker, 1988), raising the capacity to view the self from diverse perspectives (the 
others perspectives) (Hymel & Moretti, 1999), coping with true versus false selves, searching for themselves, “a 
search that is often characterized by conflict, contradiction and confusion” (O’Grady, 2010, Conclusion). Striving 
for accomplishment of these tasks became a new nowadays adolescents’ task. Researches and theoretical syntheses 
have to search and to find out the factors that influence or determine this complex dynamic of adolescents’ 
construction of their congruent self.  Literature presents many findings about self-concept’s organization and 
development according to factors as adolescents’ age, gender or life contexts and experiences.  E.g. was found that 
the adolescent female tend to lower estimates their abilities, compared with the males adolescents (Meece et al., 
1982; Parsons & Ruble, 1977), that the self-understanding are related to the cultural and ethnic contexts (Damon & 
Hart, 1982; McConville,1995), that self – congruence and self-acceptance increase (Eder,1990; Ceyhan & Ceyhan, 
2010, p.2) and self-discrepancy declines with the age (Heidrich, 1999).  
Given these information about adolescents’ self concept’s dynamic, we intended to examine whether the 
usual conceptual framework for the study of the adolescents’ self-concept and self acceptance is an adequate 
conceptualization when it is applied to the Romanian adolescents’ case.  
 
 
3. Research Methodology  
3.1. Objectives and research questions 
This study aims to investigate the differences in adolescents’ self-acceptance and real and ideal self 
according to their gender, age and the academic standards of the schools they attend.  
For the purpose of the study, the following research questions were directed:  a) Do the mean scores of 
adolescents’ levels of self-acceptance differ significantly according to their gender, age and the academic standards 
of the schools they attend?; b) What combination of gender, age and the academic standards of the schools the 
adolescents attend differentiate their self-acceptance, real and ideal self?; c) To what extent adolescents’ gender, age 
and the academic standards of the schools they attend can predict students’ level of  self-acceptance? 
From this research questions the following hypotheses were generated: H.1.It was hypothesized that: H.1.1. 
Females would score significantly higher than males on self-acceptance and significantly lower on self-discrepancy; 
H.1.2. Older students would score significantly higher than younger on self-acceptance and significantly lower on 
self discrepancy; H.1.3. Students from school with high standards would score significantly lower than students 
from school with low standards on self discrepancy; and significantly higher on self-acceptance; H.2. It was 
hypothesized that the interaction between the adolescents’ gender, age and schools’ standards will differentiate the 
adolescents’ self-acceptance more than each of these factors separately; H.3. It was hypothesized that gender, age, 
school standards, scores of real self and ideal self and of self-discrepancy will predict the adolescent’ self-
acceptance  
 
3.2. Research participants 
Participants in the study were 300 students, 146 male and 156 female, aged 12 to 18 years (M= 15,89, SD = 2.01) 
from different secondary and high schools in two urban areas close to Bucharest, Romania.  The selection of the 
sample was mainly based on teachers’ availability to contribute voluntarily to the study.  The schools from which 
we collected data were from medium (Grade 5 – 8) to large sized schools (Grade 5 - 12), schools that are typical for 
Romania in terms of its size and gender ratio.  
 
3.3. Measures 
Data were gathered with the Index of Adjustment and Values (Bills, Vance, McLean, 1951) - Romanian version for 
adolescents (Minulescu & Bright, 1994; Minulescu, 1996) and with a Questionnaire about students’ gender, age, 
parents’ educational background, and academic standards of school. 
The Index of Adjustment and Values (Bills, Vance, McLean, 1951) - Romanian version (Minulescu & 
Bright, 1994; Minulescu, 1996)  consists of a list of 38 adjectives (e.g., agreeable, cooperative, happy, obedient, 
smart, understanding) that adolescents evaluate on  a five - point Likert scale ranging from strongly agree, scoring a 
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five, to strongly disagree, scoring a one the measure that they 1. Are (real self), 2. Would like to be (ideal self), 3. 
Are satisfied with the characteristics denoted by the adjectives (accepted self). The amount of discrepancy between 
the self and ideal self was computed for self acceptance. 
The study was conducted between April 2010 and May 2010.  Participation was voluntarily and anonymity 
was guaranteed.  The questionnaires have been completed individually by the subjects, the operators providing 
supplementary explanations where the case. Active consents of the students and their parents were collected. The 
Statistical Package for the Social Sciences (SPSS) was used to analyze the data.  
 
4. Results  
4.1. Adolescents’ self-concept and self acceptance 
As described in Table 1, the mean score for the ideal self is higher than the mean score for real self.  Overall, 
adolescents in this sample reported a high level of the self-acceptance and a low level of self-discrepancy.  
 
Table 1. Descriptive Statistics of the measured variables 
 
 Mean SD Skewness 
35 49
Kurtosis 
Real self  136,45 
 
18.325 -.372 .713 
Ideal self 145,13 24.440 -1.673 4,196 
Self-
acceptanc
e
144,77 18.868 -.827 1,487 
Self-
discrepan
8.68 24.112 -2.182 9,099 
 
The Pearson correlation coefficients (table 2) show that the relationship between the self-acceptance and 
the real is stronger than the relationship between the self-acceptance and the ideal self. Real-ideal self discrepancy 
are strong and positively correlated with the ideal self and moderately and negative with the real self.  
The higher the ideal self is, the higher the adolescents’ self –discrepancy between ideal and real self. It is 
interesting that the self-acceptance had no significant relationship with the self discrepancy.  
 
 
Table 2. Correlations between components of the adolescents’ self concept  
 
Scale Real 
self 
Ideal 
self 
Self-Acceptance Real-Ideal 
self 
discrepancy 
Real self  .39 .58 -.36 
Ideal self   .38  .71 
Self-Acceptance    -.05 ns. 
Real-Ideal self 
discrepancy 
    
Correlation is significant at. .001 levels (2-tailed).  
N= 300  
 
 
4.2. Differences in adolescents’ self-concept and self acceptance 
In order to examine the presumed differences in the adolescents’ self-concept and self acceptance, a series of inter - 
groups’ comparisons with T – test were carried out.   
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4.2.1. Gender differences in adolescents’ self-concept and self acceptance 
To examine the gender differences in students' self-concept and self acceptance, we compared 
the means-scores of the real, ideal and accepted self of girls and boys.  
According to the results (table 3), girls showed a statistically significant higher level of 
self-acceptance than boys did.  No differences between boys and girls as far as real self, ideal 
self and self-discrepancy is concerned, were found. 
 
Table 3. Means,  standard deviations and T-coefficients  for gender differences in adolescents’ self-concept 
and self acceptance 
 
Scale Gender Item mean  Std.Deviation T  
Real self  Males 
Females 
136,35 
136,54 
19,626 
17,100 
-,090 
Ideal self Males 
Females 
145,36 
144,92 
23,228 
25,580 
,155 
Self-
acceptance  
Males 
Females 
142,35 
147,01 
20,605 
16,869 
-2,150* 
Self-
discrepancy  
Males 
Females 
9,01 
8,38 
21,750 
26,171 
,225 
*p<0.05, **p<0.001    males (n = 144); females (n = 156) 
 
Cohen’d coefficients where 0.2 to 0.5 and indicate a small to a medium effect size, that is acceptable for this 
type of research. 
 
4.2.2. Age differences in adolescents’ self-concept and self acceptance 
By comparing the mean of older participants with the mean of younger participants on real self and on self-
discrepancy, it can be noticed that older students (16 – 18 years) showed a higher  score on real self and a lower score 
on self-discrepancy but the differences were not statistically significant.   
There was a significant difference between older (16 – 18 years) and the younger (12 – 16 years) participants 
regarding the score on the self-acceptance: older students being significantly more self-acceptors than the younger 
students (table 4). 
 
Table 4. Age differences in adolescents’ self-components, self discrepancy, self-acceptance 
 
Scale Age Item mean  Std.Deviation T  
Real self  12-15 years old 
16-18 years old  
134,99 
137,57 
18,297 
18,321 
-1,209 ns 
Ideal self 12-15 years old 
16-18 years old 
145,83 
144,60 
20,734 
26,981 
,432 ns 
Self-
acceptance  
12-15 years old 
16-18 years old 
141,21 
147,49 
21,828 
15,778 
-2,895** 
Self-
discrepancy  
12-15 years old 
16-18 years old 
10,84 
7,03 
18,747 
27,459 
1,358 ns 
*p<0.05, **p<0.001    12-15 years old (n = 130); 16-18 years old (n = 170) 
 
 
4.2.3. School’s standards differences in adolescents’ self-concept and self acceptance 
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The Independent t-tests indicate that students from schools with high academic standards reported a higher 
ideal self, a higher self-acceptance and a lower self-discrepancy   than students from schools with low academic 
standards. 
There were no statistically significant differences between the studied categories as far as real 
self is concerned even if it can be noticed that adolescents from school with low standards 
reported higher scores on the real self (table 5).   
 
Table 5. School’s standards differences in adolescents’ self-components, self discrepancy, self-acceptance 
 
Scale Schools’ standards Item mean  Std.Deviation T  
Real self  High standards 
Low standards 
135,41 
138,02 
17,652 
19,259 
-1,207 ns 
Ideal self High standards 
Low standards 
150,04 
137,78 
17,464 
30,839 
4,386** 
Self-
acceptance  
High standards 
Low standards 
147,32 
140,94 
15,611 
22,435 
2,905** 
Self-
discrepancy  
High standards 
Low standards 
14,63 
-,24 
15,459 
31,105 
5,481** 
*p<0.05, **p<0.001    High standards (n = 180; Low standards (n = 120) 
 
 
The results presented above confirmed our first hypothesis: girls scored significantly higher than 
boys on self-acceptance and significantly lower on self-discrepancy (H.1.1); older students 
scored significantly higher than younger on self-acceptance and significantly lower on self 
discrepancy (H.1.2); Students from school with high standards scored significantly lower than 
students from school with low standards on self discrepancy and significantly higher on self-
acceptance (H.1.3.). 
 
4.2.4. Main and interaction effects of gender, age and schools’ standards on the adolescents’ self-concept and 
self acceptance 
In order to test the presumption about differences in adolescents self concept’s components according to gender, age 
and schools’ standards a series of MANOVA and ANOVA’s were performed.   
The effect on scores of the components of self concept (as the dependent variables) that could present the 
interaction between gender, age and schools’ standards was computed.  
The MANOVA results showed significant main effects on Self-Acceptance from age (F=10,132, p = .002, 
Partial Eta Squared = .034) and from school standards (F=8,581, p = ,004, Partial Eta Squared =, 029) and on Ideal 
self (F=19,616, p = ,000, Partial Eta Squared = ,063), and on Self-Acceptance (F=8,581, p = ,004, Partial Eta 
Squared = ,029) from School standards.  Combined effects from Age * School standards on Self-Acceptance were 
found (F= 27,261, p = .000, Partial Eta Squared = ,085) 
Based on these results of MANOVA, an ANOVA was performed to find the main and interaction effects of 
adolescents’ age and schools’ standards they attend on their level of self-acceptance.  
The ANOVA revealed (table 6) that adolescents’ age and schools’ standards significantly affected the 
scores of their self-acceptance as separate factors and in interaction too.  Younger students (12 – 15 years) attending 
a school with high standards reported a higher mean score on the self acceptance (M= 150,02, SD= 13,611) than 
those who attend a school with low standards (M= 132,40, SD= 24,85). Older students (16 – 18 years) attending a 
school with high standards reported a lower mean score on the self acceptance (M= 145,80 SD= 16,498) than those 
who attend a school with low standards (M= 151,04 SD= 13,625). 
 
Table 6. Main and Interaction effects of adolescents’ age and schools’ standards they attend on their self-acceptance. 
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Source SS Df MS F P Partial Eta 
Squared 
Age 3607,572 1 3607,572 11,553 ,001 ,038 
Schools’ standards 2658,264 1 2658,264 8,513 ,004 ,028 
Age * Schools’ 
standards 
9058,669 1 9058,669 29,009 ,000 ,089 
Error 92432,912 296 312,273    
Total 6393955,00 300     
 
 
If we analyze these results from the point of view of the proportion of the effect (partial η2), we can notice 
that the effect induced on self acceptance by the interaction between age and schools’ standards involves 8,9% of 
the dispersion of the self-acceptance’ scores, more than the effect of age (3,8%) and more than the effect of schools’ 
standards (2,8%) considered separately.  
Theses results confirmed partially our second hypothesis (H.2.): only the interaction between the 
adolescents’ age and schools’ standards differentiated the adolescents’ self-acceptance more than each of these 
factors separately. Gender did not interacted with the other factors in differentiating adolescents’ self-acceptance. 
 
4.3. Predictors of adolescents’ self acceptance  
To test our hypotheses about predictors of adolescents’ self acceptance, self-acceptance was subjected as a 
dependent variable to three regression analyses, first entering the anchoring variables: gender, age and school’s 
standards, as independent variables (Model 1). In the second step, scores of real self and ideal self were entered 
(Model 3) and in the third step, self-discrepancy was entered (Model 3).  
 
Tabel 7. Determinants of adolescents’ self acceptance 
 
 Model 1 Model 2 Model 3 
Variable B SE t B SE T B SE t 
Gender  3.847 2.141 1.796 3.906 1.700 2.298* 3.534 1.655 2.135* 
Age 4.963 2.190 2.266* 3.631 1.756 2.068* 2.938 1.716 1.712 ns 
Schools’ -5.249 2.208 -2.378* -5.583 1.852 -3.014** -4.720 1.813 -2.603* 
Real self    .543 .051 10.544*** .699 .062 11.218*
**Ideal self    .107 .040 2.705*** -.031 .051 -.610 ns 
Self 
discrepan
      6.126 1.454 4.214**
*
R2 = .057 for model 1 and R2 = .410 for model 2, and R2 = .444 for model 3. 
.
***p < .001, **p <.05, *p < .01. 
 
 
The first model explained 5.6% of the variance of adolescents’ self acceptance.  The clearest effects were from 
age and from schools’ standards and these effects are negatively associated. The schools’ standards seem to be 
more important for the younger students than for the older students.  The second model, which included the real 
and the ideal self, explained 41.0% of the variance, a significant improvement over Model 1, p < .001.  The clearest 
effect on self-acceptance was from real self.  When the self-discrepancy was introduced, the 3rd model accounted 
for 44.4% of the variance of students’ self-acceptance, a significant improvement over Model 1 ,  p  < .001 but a 
small improvement over Model 2, p  < .001. It can be noticed the reduction of the effects of age and of the ideal 
self on self-acceptance in the third model compared with the second model. 
These results confirmed our third hypothesis (H.3.), i.e.  it was proved  that gender, age, school standards, scores 
of real self, of ideal self and of self-discrepancy can predict, in some specific  configuration the adolescent’ self-
acceptance.  
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5. Discussion and conclusions  
The aims of this study were to gain a more highly defined understanding of adolescents self concept’ development 
by examining the differences in its structure according to their gender, age and school context and  to provide 
information that may allow school counselors to design programs aiming an improvement of adolescents’ 
adjustment within specified strata.  
We appreciate that the objectives of this study have been successfully met as the above presented results 
answered the research questions and confirmed the hypotheses.  
As expected, adolescents’ self components, especially self-acceptance are related to their gender and age.  
This is consistent with the findings of other studies in literature that pointed out that the level of self-acceptance 
differs with respect to gender and that this change is mostly in favor of female students and that during the 
adolescence, self-acceptance’s level increase (Ceyhan and Ceyhan, 2010). 
The most important result of the study is evidence about the role of schools’ standards in the development 
of adolescents’ self acceptance. This is consistent with the opinions that consider self concept as related to the 
individual’s life context and situations (Demo, 1992).  
Overall, the results of the study showed that the adolescents develop a higher self-acceptance as they are 
growing up and as they enlarge their learning and social experience. 
Considering the results of the present study, certain limitations should be kept in mind.  The study sample 
did not represent all Romanian adolescents. Depending on this limitation, the findings of the study need to be 
replicated on more representative and wide samples of secondary and high school students. Future studies could 
benefit from a larger sample size, selecting participants from other parts of the country. Another limitation of the 
study comes from the fact that the research data regarding adolescents’ self acceptance were gathered with the help 
of self-report scales based on their own perceptions.  Therefore, the findings are limited by their assessments, and 
further efforts with the use of different scales and methods may expand these findings. On the other hand, future 
studies could include more variables (e.g. adolescents’ social and academic background).  
Despite these limitations, the present study provides strong evidence for the usefulness and importance of 
exploring the changes in adolescents’ levels of self-acceptance.  
We can conclude that the results of the present research have important implications for school counseling 
programs. The school counseling programs could include the insights from similar and local studies in order to 
support adolescents to develop a healthy self-structure, to reduce self-discrepancy and to improve self-acceptance 
without altering the role of their ideal self in their self-development.  
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